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[bookmark: _Toc222392729][bookmark: _Toc191976968]Additional resources available
This lesson plan references accompanying worksheets and classroom posters. These resources can be downloaded from The School Magazine website.
[bookmark: _Toc222392730]A note on outcome codes
These lessons are designed to support narrative writing development across Years 3–6. They align with the NSW English K–10 syllabus and the Australian Curriculum: English  particularly outcomes relating to creating writing texts, understanding text structure and language features, and developing ideas through planning, drafting, revising and editing.
Teachers are encouraged to map individual lessons to the specific outcomes relevant to their class and stage, and to adjust learning intentions, success criteria and assessment expectations where appropriate.

[bookmark: _Toc222392731]Understanding genre
NSW English K–10 Syllabus – EN2-UARL-01 | EN3-UARL-02
Australian Curriculum: English – AC9E3LE02 | AC9E4LE02 | AC9E5LE02 | AC9E6LE02
Learning Intention
We are learning how to use features of a story to identify genre.
Success Criteria
I can:
· define different genre types 
· identify genres based on their features
· write for a specific genre using its conventions.
Key concepts
The School Magazine’s textual concept video Genre provides information about understanding and using genre. This can also be used to demonstrate genre examples to students. The genre definition can also be found in the NSW Curriculum Glossary.
Introduction – 15 minutes
Choose three types of genre and write them on the board (e.g. mystery, science fiction, crime, fantasy, dystopian). Ask students to identify features that may indicate that a story is one of these genres (e.g. time travel in science fiction). Write their suggestions alongside the relevant genre.
Arrange students into small groups and allocate a different genre to each group. Have students discuss and write the features of their genre on a piece of paper. 
Modelled instruction – 10 minutes
Write a list of genres on the board and ask students how they would define each one based on the features they identified in the first task. Work as a class to come up with a definition for each genre in your list. For example:
· Mystery – a puzzle or problem is solved through a series of clues
· Adventure – characters go on a quest and face challenges along the way
· Biographical – tells the story of a real person’s life or experiences
Guided instruction – 15 minutes
Using 3-4 books from the library or class bookshelf, discuss the cover and blurb of the book and ask students to determine which genre each appears to belong to. Distribute copies of The School Magazine issues that you have in your classroom. Students should work in small groups to determine the genre of each text in the magazine. If they have not yet read the texts, remind them to use clues such as the title and illustrations to help them and scan the text for further hints. Groups then share their observations with the class.
Independent practice – 15 minutes
Read the following summary to the class:
· After hearing campfire stories about hidden treasure in the surrounding mountains, three friends sneak out on a midnight mission to discover the truth behind the legend.
Ask students which genre this story would fit into best (adventure).
Students should then write five summaries of 1-2 sentences each of their own story ideas from different genres in the Genre Detective worksheet. They should then swap their summaries with a classmate so that they can each determine which genres the other person’s ideas belong to. Choose pairs to share their answers with the class and explain which features of the story summaries helped them determine the correct genres. 
Differentiation
Too easy? 
· Include hybrid genres (e.g. adventure mystery) using conventions of both and see if your partner can identify each one.
· Research conventions of more advanced genres (e.g. dystopian, thriller).
Too hard? 
· Provide students with a small word bank for different genres to include in their summaries.
· Students underline the genre conventions in their summaries to assist their partner in identifying the correct genres.
Assessment
· Observation: Monitor individual and group responses during modelled instruction activities to assess understanding of what defines different genres.
· Anecdotal notes: Record student contributions during whole-class genre discussions to identify misconceptions about genre conventions.
· Work sample: Collect students’ summaries in the Genre Detective worksheet and assess their ability to incorporate genre conventions into their ideas.
[bookmark: _Toc222392732]
Brainstorming
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LY06 | AC9E4LY06 | AC9E5LY06 | AC9E6LY06
Learning Intention
I am learning to brainstorm and develop ideas for a narrative.
Success Criteria
I can:
· contribute ideas of story aspects
· help develop collaborative ideas
· brainstorm and develop my own ideas for a story.
Key concepts
Brainstorming is a crucial first step in planning for narrative writing. By generating initial ideas, students are able to develop skills to discern the ones with potential, as well as adapt and strengthen them as they work through the story planning process. This lesson allows students to brainstorm in a collaborative way and work independently to generate and expand on their own ideas.
Introduction – 15 minutes
Draw a three-column table on the board and label the columns ‘character’, ‘setting’ and ‘complication’. Explain to students that you’re going to do a rapid-fire brainstorm so that you can some ideas on the board. Point out that the focus is not getting their ideas perfect, just getting them down so that there is a foundation to start building on. Have students suggest ideas for characters first and write at least five of them on the board, then ask for a setting and write each of these down alongside a character. Next, revise each character and setting and ask what their problem or complication they could be facing, then write these down. Facilitate a class discussion to briefly build on each idea and analyse if there are any that do not work well and may be mixed and matched with different ideas in the table.
Modelled instruction – 10 minutes
Write the words ‘tennis’, ‘castle’ and ‘mystery’ on the board and ask students if they can think of a story idea that connects those three things. 
For example: a royal tennis match where the racquets have been stolen and the whole crowd are suspects, leading to the guards pulling up the drawbridge so nobody can leave the grounds. 
Have students share their ideas with the class and build on each other’s suggestions to demonstrate that initial ideas are a starting point and we often develop or adapt these to strengthen them.
Guided instruction – 20 minutes
Hand out three sticky notes or pieces of scrap paper to each student and ask them to write their own idea for each the following three categories:
· Activity, game or sport
· Place
· Story genre
Put all suggestions from each category together into a hat or container and have a student volunteer choose one from each and read them aloud to the class.
Write the three suggestions on the board and ask students to think pair and share to produce a story idea based on the suggestions. Have willing students share their ideas with the class.
Write these ideas into a mind map on the board, encouraging students to expand on their ideas.
Independent practice – 15 minutes
Ask students to brainstorm a few ideas for each category and write them down. They should then experiment with combining different ideas to explore how they could work together within a story. Using the Brainstorming Time worksheet, students should organise and develop their ideas to consider the different directions their story could take.
Differentiation
Too easy?
· Students to write a full story outline based on their ideas 
· Students create a storyboard to further develop their story plan
Too hard?
· Suggest existing stories that students can adapt with their own angle
· Students can focus on one aspect of the story, such as the main character
Assessment
· Observation: Monitor modelled and guided instruction tasks for active participation and collaborative effort.
· Work sample: Collect completed Brainstorming Time templates to assess for a clear story idea and logical connections between branches.
· Conferencing: Briefly conference with students during independent brainstorming to assess depth of ideas and support development of viable story concepts.


[bookmark: _Toc222392733]Characters and relationships
NSW English K–10 Syllabus – EN2-UARL-01 | EN3-UARL-02
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning how different characters have different roles within a story and within their relationships to each other.
Success Criteria
I can:
· explain the difference between a protagonist, antagonist and supporting character
· identify these character types in a story
· create my own ideas for these character types.
Key concepts
Stories must have characters in certain roles to create conflict and drive a story forward. In this lesson, we learn about the roles each character plays by exploring their purpose in the story and their relationships to each other.
Introduction – 10 minutes
Write the words ‘protagonist’, ‘antagonist’ and ‘supporting characters’ on the board. Ask students how they would define these terms when thinking about stories and write an agreed definition on the board. Ensure that students understand that the protagonist is the main character who drives the story forward, an antagonist challenges them and is often depicted as the villain, and supporting characters usually help the protagonist achieve their goal. Students should then take a few minutes to think quietly about protagonists, antagonists and supporting characters from well-known books or movies.
Modelled instruction – 10 minutes
Split the class into three groups and have the students from the first group each write the name of a protagonist, students from the second group each write an antagonist and students from the third group each write a supporting character. Combine them all in a container or hat and have students choose one without looking. 
Have students stand if they have chosen a protagonist, sit on a chair if they have chosen an antagonist and sit on the floor if they have chosen a supporting character. Choose students from each group to share which character they have and why they have chosen the group that they have (e.g. I’m standing because I picked out Charlie Bucket and he is the main character because the story follows him winning the golden ticket and then going through the challenges of touring the chocolate factory).
Guided instruction – 15 minutes
Split class into small groups and allocate a different book that students are familiar with to each group (e.g. Harry Potter, I Am Jack, Artemis Fowl). Students should then discuss who the protagonist, antagonist and supporting characters are from the book they are allocated and what their roles are as those characters, including their relationships to each other. 
For example: ‘Matilda’ by Roald Dahl
· Matilda is the protagonist as the story is about her experience and the challenges she faces at home into school. 
· Matilda’s parents are antagonists who don’t understand Matilda and mistreat her.
· Miss Trunchbull is also an antagonist as she hates children and makes things very difficult and frightening at school.
· Miss Honey is a supporting character. She is Miss Trunchbull’s niece, but is kind to children and fights for Matilda to be treated the way she deserves. 
Have groups share their answers with the class and discuss any differing opinions on the characters’ roles.
Independent practice – 20 minutes
Students should consider who the characters are going to be in their story and what their relationships are to each other. Explain that too many characters can be confusing for readers, particularly in a short story, so they should concentrate on an antagonist, protagonist and supporting characters who are necessary and helpful to the plot.
Once students have come up with the ideas for their characters and how they connect to each other, they should complete the Cast of Characters worksheet to help them plan for their story. 
Differentiation
Too easy?
· Students write a character outline that includes a detailed description of their appearance, personality, behaviours and backstory
Too hard?
· Provide a word bank of personality traits that can be used to describe characters
Assessment
· Observation: Assess students’ ability to understand and explain the role of their chosen character during modelled instruction.
· Work sample: Collect students’ completed Cast of Characters worksheets and assess the detail of their character descriptions.
· Peer discussion: Listen to group discussions during guided instruction to assess students’ understanding of character roles and relationships.


[bookmark: _Toc222392734]Character growth
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning about the importance of character growth in narrative writing and how it relates to their experiences throughout the story.
Success Criteria
I can:
· understand ways that people grow and change through challenges and experiences
· explain why this growth is important for characters in stories
· plan ways that my character would grow based on their experiences in my story.
Key concepts
Character growth demonstrates to readers the way that challenges and experiences impact and shape us throughout our lives. This lesson explores these impacts and the changes they can bring to characters’ personalities and behaviours.
Introduction – 10 minutes
Ask students to explain their understanding of character growth. Discuss different ways that we can grow as people and have students reflect on their own growth. Ask them to consider ways that their feelings may have changed about something or someone based on their own experience. Perhaps they have learnt that they misjudged someone, or they are no longer scared of something they had feared before. Have them think about how this may have changed their behaviour or their thinking in some way. Ask for volunteers to share their thoughts with the class.
Modelled instruction – 10 minutes
Using a novel or story that is familiar to your students, pose the following questions:
· How would you describe the protagonist at the beginning of the story?
· How would you describe them at the end of the story?
· What events or challenges did they experience in the story?
· How did this lead to changes within them?
Guided instruction – 15 minutes
Ask students to think about a character from a book or movie that they are familiar with and consider the character growth they experienced throughout their story. They should then write the four questions above in their books and answer them based on their chosen character.
Independent practice – 15 minutes
Using the protagonist they created in the previous lesson, students should consider who their character will be at the start of their story, how this will change by the end of the story and what challenges and experiences will lead them to these changes. Using this information, students complete the Grow Your Characters worksheet for this lesson.
Differentiation
Too easy?
· Students can analyse the character’s growth more deeply by considering why the challenges impacted them in particular ways and how their reactions may have been shaped by past experiences.
Too hard?
· Provide students with sentence starters for each section that relates to their character idea.
Assessment
· Work sample: Collect answers from guided instruction activity and assess for understanding of character growth and the catalyst for change.
· Work sample: Collect character Grow Your Characters worksheet and assess students on the detail and logic of their character growth plan.
· Conferencing: Meet briefly with students to discuss how their character changes are logically connected to events in the story.
· 

[bookmark: _Toc222392735]Creating setting
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning to create realistic settings that will immerse my readers into the story
Success Criteria
I can:
· use sensory language to describe settings
· identify settings from stories and explain what makes them interesting to readers
· use descriptive writing to establish the setting of a story.
Key concepts
Creating a strong setting is an important part of effectively immersing readers in a story. In this lesson, we use the five senses to analyse how different settings would feel and incorporate this into descriptive writing to give readers an understanding of the world our characters are in.
Introduction – 15 minutes
Inform students they will be playing a game of ‘sensory freeze’ and they should find a spot to stand in the classroom. Play music in short segments and give them an instruction each time that relates to one of the five senses (e.g. think of something you can taste). Each time you stop the music, students should freeze using body language that depicts what they can taste, hear, feel etc. For example, they may put their hands up with a look of disgust on their face if they’re thinking about the taste of something they don’t like, or they may close their eyes and put their hands over their ears if they are thinking of a loud, frightening noise. Each time they freeze, choose a student to explain what they are thinking of (e.g. the smell of fairy floss) and some words or phrases to describe it, then choose another student to think of somewhere that they may find this example (e.g. a birthday party).
Modelled instruction – 10 minutes
Ask students to think of settings of stories they know (e.g. a chocolate factory, a wizarding school, a multi-storey treehouse) and discuss what makes these settings interesting to the reader and how it enhances the story.
Display the Setting Images page on the board. Choose one of the images and ask students to close their eyes and imagine themselves in that place. They should then come up with descriptive phrases for it using sensory language. Choose some examples to write on the board, then repeat the process for each image.
Guided instruction – 15 minutes
Distribute copies of one of The School Magazine issues you have in your classroom. Students should work in pairs to choose a story from the magazine and predict its setting based on the illustrations and title. They should then read through the story to find descriptive language that helps the readers engage their senses in the story’s setting (e.g. ‘the sand kept shifting beneath her paws’) and write down at least three examples in their books. Choose students to read the examples they found aloud and write a selection on the board.
Independent practice – 10 minutes
Students should think about the setting of their story and complete the Setting the Scene worksheet to help plan some descriptive language using the five senses.
Differentiation
Too easy?
· Students should write the descriptions for different times of the day to show the contrast in the setting.
Too hard?
· Students begin with a setting from their own life, like home or school, so they can more easily imagine how they would experience that setting with their five senses.
Assessment
Observation: Assess any contribution to the modelled instruction activity for descriptive and sensory language.
Anecdotal notes: Record examples of effective sensory language shared during class discussion to identify students demonstrating strong descriptive skills.
Work sample: Collect examples written in books during guided instruction and assess the effectiveness of the passages students have selected for their chosen setting.
Work sample: Collect Setting the Scene worksheets and assess students’ sensory language and descriptive sentences.


[bookmark: _Toc222392736]Plotting and introduction
NSW English K–10 Syllabus – EN2-UARL-01 | EN3-UARL-02
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning how to construct the plot of a story by understanding its different parts and their purpose.
Success Criteria
I can:
· identify the sections of a plot and how they contribute to a story
· discuss the plot points of a story I am familiar with
· plan ideas for a strong opening in my story writing.
Key concepts
Understanding the sections of a plot is essential to crafting a cohesive story with organised ideas and logical storytelling techniques. This lesson focuses on differentiating each section and understanding their functions. It also examines different ways of beginning a story to hook readers in.
Introduction – 15 minutes
Discuss the need for planning the plot before writing a story and ask students to consider how this may help guide them as they write. Write the basic sections of a narrative on the board in list form:
· Introduction
· Complication
· Climax
· Resolution
Ask students to help define each one and write an agreed collaborative definition on the board for students to copy into their books. Provide students with the Plot it Out template so that they can familiarise themselves with the sections and use it to help plan their narrative as they refine their ideas in the next few lessons.
Modelled instruction – 10 minutes
Choose a book familiar to your class, such as a recent novel study. Have students identify the plot points by asking questions such as:
· What situation was the protagonist in at the beginning of the story?
· What changed this situation? 
· What challenges did the protagonist face?
· What was the most exciting part of the story?
· How was the situation resolved?
Guided instruction – 10 minutes
Explain that there are different ways to start a story, including:
· Action – The protagonist is already in the middle of an active situation
· Dialogue – Characters are in a conversation
· Exposition – The author is setting the scene by explaining information or back story 
Distribute copies of The School Magazine to students and have them work in pairs to read the first paragraph of each narrative story and determine what type of opening it has. Have students share their answers with the class and explain why they made that determination.
Independent practice – 15 minutes
Students should come up with three different ways to open the story that they are planning and write 2-3 sentences of each opening in their books. They should reflect on the following questions to do this most effectively: 
· What kind of action would excite readers and make sense for the story? This should lead somewhere and have a purpose within the plot.
· What kind of dialogue would engage readers and give a sense of the characters and the events about to unfold? This could be characters having an argument, sharing a secret, asking questions or having an everyday conversation.
· What kind of exposition would engage and inform readers? This could be describing a setting, giving a back story or providing information about the protagonist.
Differentiation
Too easy?
· Students try to use foreshadowing in their opening that links to a twist they are planning for later in their story.
· Students write a detailed opening paragraph for each type of introduction.
Too hard? 
· Students match pre-written examples to which part of a plot they belong to.
· Students focus on one opening for the story by choosing the type they think suits their story idea the best.
Assessment
· Observation: Assess students’ understanding of the parts of a plot and their function through the answers shared during guided instruction.
· Work sample: Collect written work from the independent practice task and assess students’ understanding of the different types of openings and the effectiveness of how they have been used to ‘hook’ the reader.
· Peer feedback: Students share their three openings with a partner and provide feedback on which is most engaging and why.


[bookmark: _Toc222392737]Plotting a complication
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning about the way a complication drives a story and makes it interesting to readers.
Success Criteria
I can:
· understand what a story complication is
· explain how a complication impacts a story
· create a complication idea for my story.
Key concepts
Story complications drive a story forward, making it engaging for readers and helps them empathise with the protagonist as they face challenges in their journey. This lesson highlights effective complications and allows students to explore their own ideas in creating them for storytelling.
Introduction – 5 minutes
Revisit the last lesson by reviewing the different parts of a plot and the definition of the complication of a story. Refer to a story students are familiar with and have them identify the complication. Ask them how the story would change without the complication. 
Modelled instruction – 15 minutes
Discuss different complications from familiar stories, such as:
· Charlie is approached by Slugworth to steal an everlasting gobstopper from Willy Wonka’s chocolate factory (Charlie and the Chocolate Factory)
· Auggie faces bullying and isolation at school (Wonder)
· Zero escapes Camp Green Lake and runs into the desert (Holes)
· Harry must protect the stone from Voldemort (Harry Potter and the Philosopher’s Stone)
Ask students what the existing story would be like if these complications were removed.
Have students choose a story from The School Magazine to read with a partner. They should identify the complication in the story and write a summary of it in their books.
Guided instruction – 15 minutes
Suggest a basic setting and idea to the class, such as: ‘We got lost on the trail during school camp’. Ask students to suggest complications that could arise in this situation. Discuss ideas as a class. 
Write some story starter ideas on separate sheets of poster paper, such as:
· A girl finds a secret tunnel in her backyard
· A group of students get swept off course during an interschool boat race
· A boy finds an old phone that connects him with himself in a different era
Place these in different areas of the classroom and have students go around and write their ideas on each for a complication that could arise from that situation. Read the ideas aloud when finished.
Independent practice – 10 minutes
Students should come up with ideas for a complication for their own story. Have them discuss their ideas with a partner and complete the It’s Complicated worksheet.
Differentiation
Too easy?
· Students can consider internal complications in addition to external, such as emotional conflict or questioning their own beliefs.
· Students can incorporate a main complication as well as smaller ones throughout the story.
Too hard?
· Use one of the complications discussed during guided instruction.
Assessment
· Work sample: Collect summaries from modelled instruction task and assess for understanding and explanation of story complication.
· Work sample: Collect the It’s Complicated worksheet and assess for the effectiveness of the complication and the logic of the connections between the answers given.
· Peer discussion: Students explain their complication idea to a partner and justify how it will drive the story forward.


[bookmark: _Toc222392738]Plotting a climax and resolution
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning how to include engaging climaxes and satisfying resolutions into my story writing.
Success Criteria
I can:
· identify climaxes and resolutions in stories I am familiar with
· determine different types of climaxes
· plan a climax and resolution for my story.
Key concepts
A climax brings a story to a critical point that the tension has been building to, and the resolution examines what changes from that point and brings the story to a satisfying end. This lesson focuses on how to do this effectively by exploring different ways of doing this and unpacking examples of stories where this has been done well.
Introduction – 10 minutes
Revise the definitions of climax and resolution from the ‘plotting and introduction’ lesson and ensure that students understand each one. Have students stand up for a game of ‘Heads or Tails’. Read the following summaries aloud (and/or any others from stories familiar to your class) and inform students they should place their hands on their heads if the sentence you read is a climax or hands on their hips if it’s a resolution.
· Harry wakes up in the school infirmary to discover the stone has been destroyed and Quirrell is dead. Gryffindor is awarded the House Cup (resolution – Harry Potter and the Philosopher’s Stone)
· After fleeing the camp, Stanley and Zero return there and uncover the treasure, but also uncover a lizard’s nest. They are caught by camp staff, resulting in a standoff (climax – Holes).
· Miss Trunchbull leaves town, resulting in Miss Honey getting her rightful inheritance and the school being a nicer and safer place for the students. Matilda’s parents also flee, leaving her in Miss Honey’s care. (resolution – Matilda)
· Harry battles with Voldemort, who has possessed Quirrell’s body, to protect the Philosopher’s Stone from him (climax – Harry Potter and the Philosopher’s Stone)
· Stanley and Zero are released from Camp Green Lake and it is shut down by the attorney general. Stanley and Zero split the treasure and Zero is reunited with his mum through a private investigator (resolution – Holes).
· Matilda uses her telekinetic powers to write on the blackboard, pretending to be Miss Honey’s dad, terrifying Miss Trunchbull (climax – Matilda). 
Modelled instruction – 10 minutes
Discuss types of climaxes that stories can have and give examples that are familiar to students. These may include:
· Battle / confrontation (e.g. Harry Potter and the Philosopher’s Stone)
· Surprise reveal (e.g. Holes)
· Choice (e.g. Charlie and the Chocolate Factory)
· Emotional realisation (e.g. Wonder)
· Escape / survival (e.g. The BFG)
· Facing a Challenge (e.g. Matilda)
Guided instruction – 15 minutes
Choose a story from The School Magazine and read it aloud as a class. Discuss the events of the story and ask students to analyse the climax and resolution. Lead the discussion with questions, such as:
· What is the most exciting part of the story?
· How did the events before that moment build tension?
· How did the climax relate to the main problem in the story?
· How did things change after the climax? What was different for the character?
· What type of climax was it?
· Was it a happy or sad ending? 
· Are things neatly wrapped up or open to interpretation by the reader? 
Independent practice – 15 minutes
Students then take some time to consider what the climax of their story might be. They should think about the type of climax that best fits the story and the character, as well as the journey they want to take their reader on. Do they want to surprise them with a twist, have them on the edge of their seat with a high stakes battle, or move them emotionally with a realisation from their character? Students should complete the This is the Moment worksheet to plan out their idea.
Differentiation
Too easy?
Create a multi-layered or more open-ended resolution that sees the protagonist face a moral dilemma or leaves the outcome open to interpretation from the reader.
Too hard?
Repeat the guided instruction questions as a scaffold for answering the independent practice task so that students can apply these questions to their own story idea.
Assessment
· Observe: During guided instruction, monitor understanding of climax and resolution and how they relate to the overall story and its other elements.
· Work sample: Collect This is the Moment worksheet and assess students’ understanding of the function of the climax and the effectiveness of their plan.
· Conferencing: Discuss planned climaxes with individual students to ensure alignment with the established complication.


[bookmark: _Toc222392739]Planning point of view and tense
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LE05 | AC9E4LE05 | AC9E5LE05 | AC9E6LE05
Learning Intention
I am learning about the importance of tense and point of view in narrative writing.
Success Criteria
I can:
· identify the difference between first, second and third person narrative voice
· identify past, present and future tense in writing
· write and edit passages to ensure consistent narrative voice and tense.
Key concepts
A narrative voice is the point of view from which the story is told. This can be a determining factor on how close the readers feel to the protagonist or how much of the action they are able to witness across different character experiences. The tense informs the reader of when this story is happening and can similarly help them feel as though they are along for the ride as the action is happening or having the story recounted to them after it has occurred. This lesson will help students understand the differences so they can decide which suits their narrative best.  
Introduction – 15 minutes
Explain to students that there are two writing choices they need to make before drafting their story – which point of view they are going to write from and which tense they are going to use, and that they must be consistent with this throughout the story.
Write the following definitions on the board:
· 1st person – written from the point of view of the character
· 2nd person – written in a way that directly addresses the reader 
· 3rd person – written from the point of view of a narrator
Give verbal examples of sentences using each one, then ask students to think of their own examples and choose some to write on the board. Explain that in narrative writing, the first and third person point of views are the most common.
Discuss the advantages of both (first person allows the reader to be inside the character’s head, while third person allows the reader to see different things happening with different characters).
Write ‘past tense’, ‘present tense’ and ‘future tense’ on the board, then add a matching sentence under each one (e.g. I walked to the shop, I walk to the shop, I will walk to the shop). Ask students for further examples to ensure understanding and select some to add to the board.
Modelled instruction – 15 minutes
Have students find a spot in the classroom to stand in so that there is enough space between them to pass a ball to each other. Start by giving students a sentence and an instruction involving voice or tense (e.g. change the sentence ‘I didn’t see the crow lurking above’ into present tense) and choosing a student to pass the ball to. That student then needs to follow the instruction and create a new one for the person they pass the ball to. Demonstrate this 2-3 times to ensure understanding. Continue this activity until everyone has had a turn and the responses are consistently correct.  
Guided instruction – 15 minutes
Distribute copies of The School Magazine and have students independently choose a story. They should then read the story to determine which narrative voice and which tense the story is written in. Students are to write three examples of each from the story in their books as textual evidence.
Independent practice – 10 minutes
Students to complete the Who and When worksheet to ensure they can identify the narrative voice and tense of passages as well as edit them as required.
Differentiation
Too easy?
Students rewrite the passages from the guided instruction task to change the point of view and tense.
Too hard?
Highlight the pronouns and verbs on the worksheet so that students can identify the terms that need to change.
Assessment
· Observe: Monitor student understanding and ability to switch tense during modelled instruction activity.
· Work sample: Collect student examples from guided instruction task and assess ability to identify narrative voice and tense and effectiveness of textual evidence.
· Work sample: Collect Who and When worksheet and assess for accuracy of answers.


[bookmark: _Toc222392740]Drafting your story
NSW English K–10 Syllabus – EN2-CWT-01 | EN3-CWT-01
Australian Curriculum: English – AC9E3LY06 | AC9E4LY06 | AC9E5LY06 | AC9E6LY06
Learning Intention
I am learning how to organise my story planning components so that I can work effectively on my creative writing.
Success Criteria
I can:
· review and organise my story plan
· use prompts and reminders to guide me when necessary
· engage in narrative writing.
Key concepts
Drafting a story is the main part of the writing process that brings the story plan to life. This lesson will allow students to revisit the different elements of their plan and understand how to bring this together in narrative writing.  
Introduction – 15 minutes
Begin with a check in to assess if students are feeling ready to draft their story and ensuring their story planning templates are complete. Ask them to share the genre they have each chosen and create a collective word bank for each one on the board or poster paper so that it can be displayed for ongoing reference during the writing process. 
Modelled instruction – 15 minutes
Project a blank copy of the story planning template on the board and fill in the sections using the plot of a book familiar to the class. Discuss how this brief overview is fleshed out with scenes and dialogue and allow students to share examples that they know from the story being used. Explain that they need to do the same by taking their story plan and expanding on each section by considering the events will happen in each part of the story and the dialogue between characters that will drive the story forward.
Guided instruction – 5 minutes
Write questions on the board to help students guide their own writing. These may include:
· Who is in this scene?
· What do the characters want in this scene?
· Where are the characters?
· What happens next?
Independent practice – timing based on student progress
Note: this should continue over several sessions. Provide students with the writing template and uninterrupted time to work on writing their story.
Differentiation
Too easy?
· Students should have the freedom to write to their potential and explore areas such as genre, theme and character development in ways that resonate with them.
Too hard?
· Provide relevant sentence starters to students to help them work through different stages of their writing.
· Have students first create a word bank for themselves that contains descriptive language and aligns with their genre and setting.
Assessment
· Work sample: Collect students drafts to ensure they are making progress and assess any parts they may be struggling with to provide necessary support.
· Conferencing: Conduct short writing conferences to provide targeted feedback on narrative structure and voice.
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Learning Intention
I am learning to revise my narrative writing to improve the structure, detail and characterisation of my story.
Success Criteria
I can:
· identify areas for improvement in my draft
· improve my writing through revising for structure, dialogue and descriptive writing.
Key concepts
Revising is essential to improving narrative writing through review and refinement. This lesson guides students through the process so that they can further develop and strengthen their writing skills.
Introduction – 10 minutes
Display the following passages on the board and read them aloud:
1. Hayley didn’t want to go too far because she was worried about getting stuck if the wind was wrong, but Luca told her not to worry about it.
2. Hayley wouldn’t go far. A few metres, tops. Still, her hands sweated. Her heart raced. Just a few seconds was all it took. Out there, in the wrong wind, you could get stuck.
‘Come on, worry wart,’ Luca called. He was dancing about, kicking up clouds of orange dust. The wind blew it east, as it should. ‘The last change was only yesterday. We have ages before it goes again.’
Ask students which one is more engaging and ask them to identify what was changed in the second passage. (more descriptive than direct, dialogue that provides further context)
Modelled instruction – 15 minutes
Discuss how writing can be improved with revision and explain that not only is it a crucial part of any story writing, but that professional authors often do many drafts and revisions before their story is complete. 
Remind students that when they revise their writing, they should ask themselves questions they have already considered in their story plan, such as:
· Does my plot have a clear structure?
· Have I included a clear complication?
· Am I keeping readers engaged by building tension?
· Does this tension build to a climax?
· Have I used descriptive writing, including sensory language, to immerse my readers?
· Does the dialogue between characters seem natural?
· Do my characters have different voices or does everyone sound the same?
· Do things change after the climax?
· Have I brought the story to a satisfying end with a clear resolution?
Display these questions in the classroom or have students write them in the book to use as a checklist.
Guided instruction – timing based on student progress
Work with students one on one or in small groups to help them get started in identifying areas for improvement, either through conferencing or written feedback.
Independent practice – timing based on student progress
Students to revise their writing, using the questions in the modelled instruction section to guide them.
Differentiation
Too easy?
If students are confident, they can skip straight to revising their story rather than working with the teacher first.
Too hard?
Provide students with a tailored checklist that applies to their own story.
Assessment
· Work sample: Collect student drafts to check they have revised effectively and provide written feedback for them to further review.
· Peer feedback: Students exchange drafts and provide feedback using the revision checklist before completing independent revisions.
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Learning Intention
I am learning to edit my narrative writing to ensure it is clear and free from errors.
Success Criteria
I can:
· Check and correct my spelling and punctuation
· Make sure my tense and narrative voice are consistent
· Make sure my story is structured correctly so it makes sense when I read it.
Key concepts
Introduction – 5 minutes
Ask students what else is left to check in a final edit once they have revised their work and improved their writing with subsequent drafts. Suggestions should include:
· Spelling
This should include looking for things such as homophones and other common mistakes as well as ensuring capital letters are used in the correct places.
· Punctuation
This should include things such as dialogue markers, question marks, and ensuring apostrophes are used correctly for contractions and possessions. Student should also identify run on sentences that should be broken up by a comma or split into two sentences.
· Paragraphing
Students should check that new ideas and scenes are broken up into different paragraphs, as are lines of dialogue for each speaker.
· Verb tense and point of view
Ensure that these are consistent throughout the story by identifying the pronouns used.
Modelled instruction – 10 minutes
Display the following paragraph on the board:
The jones twins jodie and geena were as cute as fluffy Ducks. the warmth from their smyles could almost fry an egg. Thay were forever doing kindnesseses for teachers, such as carrying there books and oppening car doors, and just generally being wunderful
Ask students to identify the errors in the paragraph and work through it as a class to correct it.
Guided instruction – timing based on student progress
Work with students one on one or in small groups to help them identify necessary edits so they can continue independently.
Independent practice – timing based on student progress
Students should do a complete edit of their story.
Assessment
· Work sample: Collect final drafts to check edits students have made and ensure their stories are ready for submission.
· Peer editing: Students complete a structured peer edit focusing on punctuation, spelling and tense consistency before final submission.
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